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PURPOSE OF MANUAL

The READ USA Peer-to-Peer Tutoring Instructional Practices Manual for Tutors contains established
procedures of the peer-to-peer tutoring program. It is intended to serve in defining, understanding,
and communicating policies and lesson procedures, identifying responsibilities, and providing
guidelines in the performance of specific tasks. The content of this manual should address broad
policies that impact various aspects of the lesson framework provided and is not intended as a
substitute for the expertise of the site teacher, lead teacher, or staff of READ USA. This manual
provides written guidelines, acts as a companion to live or hybrid training modules, and should be
used for reference prior to, and once work at the school site begins. The policies and procedures
contained in the manual are those policies and procedures of READ USA peer-to-peer tutoring which
are unique to the organization, or which appropriately expand upon applicable processes.

Organization of this Manual

This manual is comprised of nine sections: Curriculum, Framework, Lesson Folders, Lessons Up-close,
Watching a Full Lesson, Note Taking, Reading Records, Tutorials and Practice, and Resources

+¢ Curriculum provides a brief description of the materials and products used for the peer-to-peer

tutoring program.

Framework outlines the flow of a daily lesson.

Lesson Folders provides a look at what a full 4-page lesson looks like.

Lessons Up-close shows a breakdown of the full lesson piece by piece.

Watching a Full Lesson directs the trainee to watch and annotate parts of a lesson through the

curriculum website.

+»* Note Taking describes and shows an example of the note taking portion of the peer-to-peer

program.

Reading Records teaches what a reading record is, and how to code a reading record.

Tutorials and Practice includes practice sections to accompany online tutorials for the purpose
of application of new learning.

+* Resources indicates where the training pieces were appropriated from.
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PROGRAM DESCRIPTION

The power of research-backed peer-to-peer tutoring, achieving reading gain goals, the ripple effects
of tutors choosing to work in the field of education, to choose to impact the community population

they served as a career path, applying the skills they learned to impact their own families and friends,
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and breaking the cycle of generational poverty were all stories that resulted from this one game-

changing program that happened in one summer. And, now we are expanding for more impact!

Beginning late 2021, READ USA will train, supervise, and lead the largest number of interns from the
Mayor’s Youth at Work Program, providing intense one-to-one reading tutoring to over 750 struggling
elementary student readers during the summer. The teen tutors from under-resourced communities
will gain valuable professional experience as they participate in an interview process, training,
customer service, and development of workforce skills that transfer to any career path they choose.

Further, the literacy impact on teen tutors is immeasurable!

The elementary students will receive daily, intensive one-to-one tutoring focusing on print concepts,
phonological awareness, phonics, vocabulary, fluency, comprehension, and writing skills to prevent
the summer slide and to set them up for success when the school year starts again. The elementary

students will complete pre- and post-assessments to measure literacy growth.

At the end of the program, we will host a free book fair where all students will choose several books

to own for an influx of books in the homes of the young students!

READ USA CONTACTS

tia@readusainc.com
Chief Executive Officer Tia Leathers
rob@readusainc.com
Chief Academic Officer Robert H. Kelly, Ph.D.
tabetha@readusainc.com
Director of Tutoring Tabetha Cox, M. Ed.
COLLABORATIONS

READ USA, Inc. works in collaboration with community organizations to provide literacy tutoring for
children in elementary school. These collaborations include Mayor’s Youth at Work Program,
Communities in Schools, Duval County Public Schools, Boys and Girls Club, TEAM UP and Kid’s Hope

Alliance.
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INSTRUCTIONAL GUIDELINES

Lesson Framework

Day 1 Day 2

Familiar Reading (start with this both days) 2 minutes

/ Book Introduction/Reading the Text Reading Record \

Discussing and Revisiting the Text Book Introduction/Reading the Text
and Comprehension Connections
(Within, Beyond, About the Text),

and Messages

mins. and Comprehension Connections 43

43 < Teaching Point Discussing and Revisiting the Text
(Within, Beyond, About the Text), mins.
and Messages

Phonics/Letter and Word Work Teaching Point

Writing about Reading Phonics/Letter and Word Work
\ (abbreviated)

Weriting about Reading

Lesson Materials
= The tutor is responsible for the organization of materials. The teacher is responsible for
monitoring organization by tutors.

= Magnetic letters are provided for each tutor. These materials should not be mixed with other
sets and the magnetic letters will need to be turned in for inventory at program completion.

= Book has pre-planned lesson the tutors will access from the Amazon Fire Tablet.
= Use provided tutor binder for organization of materials.
= Use provided student journal for phonics and word work, as well as student writing.

= Date all pages of the student journal.
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Lesson Materials- Do

Lesson Materials- Don’t

Complete all sections of the lesson plan to include
writing about reading and note taking in tutor
journal

The lesson should be spent engaged in reading

books, word work, and writing using the provided
curriculum and materials. The tutor may NOT use
worksheets or invented activities during tutoring.

Keep students active and engaged in learning
during the full 45-minute lesson allotment.

The tutor may NOT help the child complete
homework or prepare for tests during the tutoring

session.

CURRICULUM

What is Guided Reading?

The Fountas & Pinnell Classroom™ (FPC) Guided Reading Collection is a small-group instructional
context in which you support each reader’s processing of new challenging texts with hundreds of
original titles that span text levels A through Z, with an accompanying lesson folder for each title. By
guiding students to process a text that is leveled on a gradient of difficulty, you can provide an
incremental amount of challenge at each reader’s edge of ability to process text.

Who is it for?

The Fountas & Pinnell Classroom™ Guided Reading Collection is for our tutors who work to expand
and refine children’s reading and writing powers in grades K-5. This context is intended for a small
group setting for teachers to support each reader’s development of their systems of strategic actions
for processing new texts at increasingly challenging levels of difficulty. Tutors working for READ USA
will not take the place of the classroom teacher but will be able to follow an easy-to-use lesson plan
format to deliver challenging reading instruction in a one-to-one setting. The tutor will always have
the support and coaching of the Teacher Lead and/or Teacher for guidance and clarification of goals.

What'’s inside?

Guided Reading Books

1300 original titles that span levels A—Z on the F&P Text Level Gradient™. At the heart of FPC are the
highest-quality leveled books that captivate and engage the hearts and minds of all students in the
classroom.

Guided Reading Lesson Folders

A lesson folder per guided reading title to support teachers in providing high-quality, cutting-edge
instruction that engages and extends students’ reading, writing, and language skills.
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How is it implemented?

Children read a tutor-selected text while the tutor provides teaching and support for reading
increasingly challenging texts. These texts are at the children’s instructional reading level and the
children read the whole text. In guided reading teaching is responsive to individual student strengths
and needs.

Grade Level | F&P Book Level
Correspondence
Kindergarten Aand B
15t C-l
2nd J-M
3rd N-P
4th Q-S
5th T-V
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WHAT DOES A FULL LESSON FOLDER LOOK LIKE?

= The Forever Tree. Level M

Visit i dpinnell.

to download online resources to support

this lesson, including:
» Recording Form

:.I Goals

Book The Forever Tree

Level M
BAurthor Martha Jocalyn
— Genre MNonfiction/Marrative

Serles 0id Made New Series

Think about the readers and the behaviors and understandings to notice, teach for, and support at Level M in
The Fountas & Pinnel Literocy Contimuum. Select goals that match the needs of your students. The following may

be appropriate.

Reading

® Search for and use information in
texts with variety in placement of
the body of a text, sidebars, and
graphics.

B Take apart new words.

B Read with phrasing at a good rate.
B Use a glassary to learn or check
the meaning of words [maple,

poem).

B Motice how a writer uses
common connectives to clarify
relationships between ideas.

B Understand that photographs add

to the ideas and information in
a text.

B |nfer the larger message, that
it's impartant to homor and
remember things that were of
value i the past.

Pheonles/Letter and

Word Work

B Take apart words with the
suffix -er.

Writing About Reading

B Make connections between the
ideas im a text and students’ own
lifa experiences.

Analysis of Book Characteristics The Forever Tree, Level M

How The Book Works This narrative nonfiction text describes how a famous maple tree in Canada lives on after
being toppled during a storm. Photographs, sidebars, and other features support the writer's account of various ways
the country chose to honor the fallen tree.

Genre/Form
| Maonfiction
B Marrative
B Series book

Text Structure

B Divided into sections

B Underlying structural pattems
[marrative, description,
chronological sequence, problem
and solution]

Content

B Continued presence of familiar
content with more content that
goes beyond students' immediate
experience [trees, storms, the
Forever Tree in Canada)

Themes and Ideas

B Concrete themes close to
students’ experience [community,
creativity]

B |deas close to students’
experience [problem solving]

Language and Literary
Features

B Language used to show
chronological order [But before
anything could be made, the tree
had to be cut into smaller pieces.]

B Descriptive language [Thunder
boomed, lightning lit up the sky,
and the wind biew and blew.]

Sentence Complexity

® Some longer sentences with
more than fifteen words and
many clauses and phrases [Once
the wood was ready, artists and
craftspeople had many ideas for
how to use it.)

Vocabulary

B Some words that appear in the
vocabulary of mature language
users [Tier 2] [objects, handmade]

Words

B Many multisyllable words.
lordinary, Canadians, beautiful,
different]

llustrations

B [llustrations of the impartant
content and ideas in the text

Book and Print Features

B Table of contents. headings,
photos, captions, sidebars,
pronunciation guide, map, labels,
glossary

B Pericds, commas, question marks,
and exclamation marks

£ 2019 by Irene C. Fauntas and Gay Su Pinnell from Fourtios & Anney Classroom™. Port=mauth, MH: Helnemann. All rights reserved
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Supporting English Learners
Supgort students’
understanding of vocabulary
and concepts.

# Make sure students.
understand bext features,
such as section headings,
table of contents, and
gloz=ary.

# Support students’
understanding of
urifamiliar vacabulary,
such as hondmode, history,
musewn, and crofispeopie.

# Make sure students.
understand the concept
af a historic tree and the:
concept of forever.

- Prompting
Gulde, Part 1

mespey Hefor bo pages 11,
12,17.and 18 as
needed

Supporting English Learmners
Help students read Flusnthy.

* Demanstrate how bo read
a sentence with proper
phrasing and rate.

# Have students acha-read
the =ame sentence.

* Prompt students to read
sentence at the proper rate
an their own

# Provide oppartunities for
students to hear them
read.
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Introducing the Text

Consider the strengths and needs of your readers and the demands of the text as you craft the
Introduction. The following bulleted items provide an example of one way to Introduce the book. The
Introduction should be Interactive and shauld allaw time for students to respond (Indicated by «).

B Do you think o tree can igst forevar? Turn to a partmer and share your thoughts. » Todoy's book is
titted The Forever Trae. it wos written by Maorthe joceiyn. Look at the picture on the front cover. Thot's
the Forever Tree. Dioes it Jook ke o tree thot con fast forever? ® Tolk abowt your thoughts on that. ®
This book is part of the Oid Mode New Serfes. If students have read other baoks In the serles, have
them share what they learned.

B Tun to poges 2 and 3. This section of the book is coled <4 Stormy Night.” What are you thinking? »
Point oart the italics and &ll-capital letters uvsad to represent sounds on page 2. Tok abowt wity bhe
wiriter included the Itolc worgs “Rumble. Rumble. Boom!™ e How obout the word CRASH on page 27 »
Who wants to demornstrote how to reod that word? @ Toke @ good look ot the photogroph thot runs
acrass the battom of these poges. Tark about whol you notice. ® The Forevar Tree grew in front of on
orainary mame kv Toronta, Conada. Find Toronto on the map and put yowr finger on it

B Now. turn to poges 4 and 5. The writer says thal the tree became famows “becouse of o sang.” The
maon showm in the plciure on page 4 wrote a poem qbout the tree and then turmed the poem inta @
song that became fomous in Camada. How do you think peapie In Conodo felt when they leamed that
the tree hod been knocked over In @ storm? ® Find the two words in bold on poge 4. The meonings of
words [n bold ore i the giossary ot the bock of the hook. If yow need to iook up the meaning of these
waords or ofhers, pou can.

B Now tum to page 7. What's in the pife ot the bottom of the poges? # it's sowoust. What's sowoust? ® t's
the wood chips and shovings that are seft ofter o tree is cut with @ sea. Yow oo See even move sowdust
poge 5. Wt does the sowaust tel you about whol wias done with the fomows tree? » Do youw think the
tree was cut into pheces ond thal was the end of T7 « Wiy do you soy ehot?

B Take o faak at page 8. The girl is helping her father carry o plece of wood from the Forever Tree. Does
that change your thinking about what was done with the tree gfter It was cul into pleces? ® Tawk about
whaot the girl's fother might oo with thaot piece of the trea.

B Retumn to the beginndng of the book and read to find owt how @ fomous tree become the Forever Tree.

Reading the Text

Students will be reading sliently, but you may want to sample the oral reading of a particular student
or students.

B To promote reading with phrasing at a good rate, shide a strip of cand left to right across 3 line of text.
Watch me move my eyes. Prompt with Read this smaathly with your eyes.

B If & student nesds halp reading new wards, show him how to use a painter finger or strip of card to
Ioak at word parts. Prompt with Look for o part shat con heip

& 2019 by Irene L. Fountas and Gay 5u Pinnell from Fountas & Pinnei] Cirssroom™. Portsmouth, MH: Henemann. Al rights reserved.



Discussing and Revisiting the Text

Engage all group members in sharing thelr responses to the book. Encourage them to listen and
respand to each other's thinking during the discusskon.

Prompting
Guida, Part 2
B |mvite students to share thelr thinking about The Forever Tree. -
Rafar to page 13 as
B Ta encourage discussion, you may want to select from the following guestions,prompts or refar to needed
Prompting Guide, Part 2
= In this book, the writer teis about an ol tree thot wos spechal to peopie In Conaaoa. How did . o
the maple tree come to be coiled “the Farever Tree"™? sy s
Suppaort students” discusson of
= What are two ways that the Forever Tree contlnues to be usefuw? the baak.
« Tk abowt the phctures in this book ond how they odd to the iformaotion in It. How did the * Pravide oral sentence frames
pictires help you Lnderstang what happened to the tree after it fei? Choose o fovorite picture TE“:;“::‘::? = ""‘;‘“
in the hook. Tel why you like it ang what It odids o the story. b _ Thek T
= Wihat focts i the book were swprising to you? Whot else wouwld you ke fo know obout the is stiil useful becouse __ and
Forever Tree? —1
= Wihat Is the big idea in this book? Find parts of the book that help suppart this idea.
« What kindg of book 1s ths? How do oo know thot this book s nonfiction, rother than fiction?
B Continwe the discwssion, guiding students toward the key understandings and the main messages of
the text Some key understandings students may express:
Thinking Within the Text Thinking Beyond the Text Thinking About the Text
# The Forever Tree in Toronta, Canada. wasthe  # The storm that knocked down the Farever m The boak ks organized chronologlcally and
famous subpect of a poem and song. Tree was very powerful has a beginning, a middle, and an end.
* The old tree was blown down during a storm. . * The tree was distinctive encwgh to Inspire a B The title has more than cne meaning.
* People In Toronto asked artists to creata FrEE iR R B The writer usas Comman connectives to
beautiful objects from the wood of the * Oniy salacted artlsts recalved wood from clarify relationships betweaen Ideas.
Foraver Tree. LIERE ¥ The phatographs add to the I0eas and
# Arttsts made the trunk of the tree into a * The artists created bath useful and artistic Infarmation In the taxt.
sculpture that depicts Canadian histary. objects from the Forever Tree. ® The captions 2nd skdebars complement the
# The wood shavings from the tree became beody of the text.
bedding far zoo animais.

MESSAGES A tree can be put to good use after It Is no longer allve. & community can unlte to find clever
solutions to & proobem. Visual artists can help commanities honor and remember things of value.

Teaching Point

Saelect a teaching point that will be most helpful to your group of readers. If It's appropriate, use the

suggestion below, WhICh SUppOrts thinking about the text. = p[i:Tne .
Analyzing: Related Igeas - E:E;;n”e’fg”
B A writer can present mony focts in o nonfiction norrotive, but they aif relote o o “big idea” that the _ P
wrtEr BNk IS Important. Talk with students sbout the big Idea, of maln message, in this book. Eun:lel, S
B A5 you Jook ciosaly ot esch section of the book, you will nothos tht the wiiter uses certaln words 2 Refer to pages 39
to connect one iden to the mext idea. Words such as before, then, after. because, and so are ke and 40 as needed

stepping stones on a path. They connect ideas and help lead you o the big idea.

B Rereod page 7. Find words that the writer wsed to connect ideags in this section. The words so, but
befare, ond at last help connect the [degs on this poge. These words hejp you undershond the steps
Deoge took to hanor ond remember the Forever Tree.

@ 2019 by Irene C. Fountas and Gay Su Pinnell from Fowntos & Pienel! Classroom™. Portsmauth, NH: Heinemann. &l rights reserved. 3
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Supporting English Learmners.
Support students word wark.

# Rzad aloud the words after
writing them. Have studenl
repeat after you.

# Make sure students.
understand the meaning of
each word in the activity.

Supporting English Leamers.
Support students' ind spend
writing.

# Hawe students. discuss the
important ideas in pairs
before sharing with the
group.

* Provide oral sentence
frames for students [eq.,
My favarite port of the
s ___ becouse . [would
muoke afnf __ from the tree
becowse ___. [ think the
sculpture made from the
tree brumk is ___ becowse
—1

# Encourage students to use
their oral s=ntence frames

for thesr weriting.

Guide, Part 1
Refer to pages 11,
12,17, and 18 as
nesded

GROBSO

. Fountas & Pinnell

X LITERACY”
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Phonics/Letter and Word Work

Heip the readers become mare flaxible with base words and suffixes.

Take Apart Words with the Ending -er
B Write the following wards on the whiteboard: learner, poinber, speaker, reqaoer.

What do you notice about alf these words? « They oll hove the some ending. 1&{1!*:’1&!"
B Paint to the word tearmer. What port in this word oo you know? & Cover up . 't_
the ending -er 3 students [dentify the base word fesm. Then, caver lagrm as painter
students identify the ending -er. How does the -er chonge the meaning of the
ward? ® The ending -er means “o person who does something.” Modal using SPEU.](E‘.F'
learn and iegrner In sentences.
® Repeat the procass, using guiding questions to help students take apart the reg d'E'.T"

remalning words. Invite volunteers to use each word In a sentence.

|- Writing About Reading (Optional)

If yau choose to hawve the students write about what they have read, the following |s an option.

Independent Writing: Short Write
B Talk with studants about the kinds

vttt | wodd make g flule
e e ey ot from e Tovever Tree The,
® Turn to page 13. What do you think peopie. Colhd, ployy Music

obowt the scuptve made from the

tree trumk? with ke ["ll-lfﬁ. i 11'_';5”
B Talk with students about other [ﬂlllj"'_\ e I.Uiml d s K, ?E{Pkﬂ.

things artists might have made fram
the Forever Trea. What wooid you hg,PPLj_J bﬁ{, Une Fﬂ"f-\’ﬁ,f"
miake with o plece of wood from the -
Farever Tree? "“‘ ee, !_':{"Jl. .
B i1 the Reader's Notebaok, write o
[few sentences obout something
you might make with wood from the
Farever Tree and why.

:.I Assessment

Refer to the goals stated on page 1of this lesson guide and make notes of behavioral evidence,
demonstrating that these goals were achleved.

B Refer to Level M In The Fountos & Pinnedl Literocy Continuum and note the behaviors and
understandings the readers In the group control or need to control. Make notes about what the readers
leamad how to do and what they nesd ta learn how to oo naxt.

B Use the Recording Form to take a reading record and assess an Indhidual's pracessing on yesterday's
new book. You may want to select a student befare or after the lessaon, or at some other point In the
day. to code the racord. After coding the reading, select an Immediate teaching podnt that will be
helpful to the particular reader.

& 2019 by Irene £ Fountas and Gay Su Pinnell from Fountas & Pinnedl Oossroom™. Portsmouth, MH: Henemann, 81 rights reserved.



LESSONS UP-CLOSE

Book The Forever Tree
Level M

« The Forever Tree, Level M Author Marthe Jocefyn
Ganre Monfiction, Narratlve

Visit resources.fountasandpinnell.com
to download onling rescurces to support Serles Oid Made New Serles
this lesson, Including:

« Recording Form

Page 1

e You Will Need section- lists the book title, as well as any other materials needed for the
instruction part of the lesson. This does not include program specific requirements such as
magnetic letters, journals, pens, and materials deemed necessary for implementation of the
Tutoring Plan.

e Top Right shows a picture of the book which accompanies the lesson, as well as book title,
book level, author, genre, and series (books in a series usually follow a theme or topic.)

:.I Goals

Think about the readers and the behaviors and understandings to notice, teach for, and support at Level M in
The Fountas & Pinnell Literacy Continuum. Select goals that match the needs of your students. The following may

be appropriate.
Reading ® Motice how a writer uses Phonics/Letter and
® Search for and use information in commaon connectives to clarify Word Work
texts with variety in placement of relationships between ideas. ® Take apart words with the
the body of a text. sidebars, and = Understand that photographs add suffix -er.
graphics. to the ideas and information in
= Take apart new words. atext. Writing About Reading
® Read with phrasing at a good rate. ¥ |nfer the larger message, that ® Make connections between the
it"s important to honor and ideas in @ text and students’ own
® Use a gloszary to leam or check rememhber things that were of life experiences.

the meaning of words [maople,

poem] value in the past

e Goals section- This section of the lesson plan outlines what the objective of the lesson should
focus on. The first part is general language about the text level and needs of the student. Next,
each part of the lesson is outlined with bulleted information to review the most effective
strategies for teaching this lesson. | like to think, “What is most important in this lesson?”
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Analysis of Book Characteristics The Forever Tree, Level M

How The Book Works This narrative nonfiction text describes how a famous maple tree in Canada lives on after
being toppled during a storm. Photographs, sidebars, and other features support the writer's account of various ways
the country chose to honor the fallen tree.

Genre/Form
= Maonfiction
B Marrative

B Series book

Text Structure

® Divided into sections

B Underlying structural patterns
[marrative, descripticn,
chronological sequence, problem
and salution]

Content

B Continued presence of familiar
content with more content that
goes beyond students’ immediate
experience [trees, storms, the
Forever Tree in Canadal

Themes and ldeas

B Concrete themes close to
students’ experience [community,
creativity]

B |deas close to students’
experience [problem sokving]

Language and Literary
Features

B Language used to show
chronological order [But before
anything could be made, the tree
had to be cut into smaller pieces.)

B Descriptive language [Thunder
boomed, lightning lit up the sky,
and the wind blew and blew.]

Sentence Complexity

B Some longer sentences with
more than fifteen words and
miany clauses and phrases [Once
the wood was ready, artists and
craftspeaple had many ideas for
hiow to use it.]

Vocabulary

B Some words that appear in the
vicabulary of mature language
users [Tier 2] [objects, handmade]

Words

B Many multisyllable words

[ardinary, Canadians, beautiful,
different]

lllustrations

u [Hustrations of the important
content and ideas in the text

Book and Print Features

B Table of contents, headings,
photos, captions, sidebars,
pronunciation guide, map, labels,
glossary

B Pericds, commas, question marks,
and exclamation marks

e Analysis of Book Characteristics section- is accessible to tutors for the purpose of
previewing how the book works. This section is divided into categories that are helpful for
discussing important words to the main ideas and key concepts throughout the text. In the
beginning, we will provide you with assessment data and your site teachers will help you
decide what section to focus on, should you need guidance. As the program progresses, Tutors
and Teachers will work together to determine which sections should be continued, and which
sections should be added to the focus of the lesson.
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Page 2

Introducing the Text

Consider the strengths and needs of your readers and the demands of the text as you craft the
introduction. The following bulleted items provide an example of cne way to introduce the book. The
introduction should be interactive and should allow time for students to respond [indicated by ).

Supporting English Leamers

Suppart students’ B Do you think o tree can last forewer? Tun to o partner and share your thougiits. ® Todoy's book is

understanding of vocabulary titled The Forever Tree. It was written by Marthe focelyn. Look ot the picture on the front cover. That's

ETEETEE the Forever Tree. Does it look like o tree that con last forever? ® Talk obowt yowr thoughts on that. =
* Make sure students This book is part of the Oid Mode Mew Series. If students have read other books in the series, have

undersiand text features,

them share what they leamed.
such as section headings.

table or contants, and B Turn to paoges 2 and 3. This section of the book is calied A Stormy Night." What are you thinking?
Qloszary. Paint out the italics and all-capital letters used to represent sounds on page 2. Talk about why the

* Support students writer included the italic words "Rumble, Rumble. Boom!” ® How about the word CRASH on poge 27 =
Eﬁ;ﬁ?iﬁgﬁlam Who wants to demonstrate how to read that word? e Toke o good fook ot the photogroph that runs
such &s hondmode, nistory, ocross the bottom of these poges. Talk obout what youw notice. » The Forever Tree grew in front of an
museur, and croftspeopie. ordinary howe in Toronto, Conodao. Find Toronto on the maop and put your fimger on it.

* Make sura students . . .
e Now, twwm to poges 4 and 5. The writer soys that the tree become fomous “becouse of o song.” The

of a hiskoric ree and the man shown in the picture on poge 4 wrobe o poem abowt the tree and then turned the poem into a

concapt of forever. song that became famous in Canado. How do you think people in Conada felt when they learned thot
the tree hod been knocked over in o storm? e Find the two words in bold on poge 4. The meanings of
waords in bold are in the glossary ot the bock of the book. If you need to look up the meaning of these
words or others, you con.

B Mo tum to poge 7. Whot's in the pife ot the bottom of the poges? ® Jt's sowdust. Whot's sowdust? @ jt's
the wood chips and shovings thot are left after o tree is cut with o sow. Yow con see even more sowdust
poge 5. Whot does the sowdurst tell you obowt wiat wos done with the famous tree? # Do you think the
tree was cut into pieces and that was the end of it? » Why do you say that?

B Toke o fook ot page 8. The girl is helping her fother carry o piece of wood from the Forever Tree. Does
that change youwr thinking obout whot was done with the tres after it was cut into pieces? ® Talk about
what the girl's fother might do with that piece of the tree.

B Return to the beginning of the book and read to find out how o fomous tree become the Forever Tree,

¢ Introducing the Text section- is vitally important to the reading process. The tutor words
appear in italics. It is best to adhere to the discussion questions and genuinely listen to the
student responses. In this section, the tutor introduces parts of the text. The student
participates in a book walk discussing text features, vocabulary, pictures, predictions, and
noticing special areas of the book. The student and tutor interaction with the book should
spark interest and encourage anticipation. At the end of the book introduction, the student is
given a job to do while they read. Educators call this “reading for it”. The statement may be
something like, “Return to the beginning of the book and read to find out....” This is the
student’s job during reading. After stating what the student should do, see if they are able to
repeat your direction about their job. This might sound like, “what will you need to look for
during reading?”
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Prompting Reading the Text

Guide, Part 1 Students will be reading silently, but you may want ta sample the oral reading of a particular student

Refer to pages 1. or students.

12,17, and 18 as X ) ) . ; . .

needed = To promote reading with phrasing at a good rate, slide a strip of card left to right across a line of text

Watch me maove my eyes. Prompt with Reod this smoothly with your eyes.
B |f a student needs help reading new words, show him how to use a pointer finger or strip of card to

Supporting English Learners look at word parts. Prompt with Look for o part that con help.
Help students raad fusntiy.

# Damonstrate How to raad
a santenca with proper
phrasing and rate.

# Have students acho-read
the same sentence.

# Prompt students to read th
sentence at the proper rate
on thelr ow.

* Provide opportunities for
students to haar emsal
read.

Reading the Text section- will give the tutor a look at what the student will be doing during the

reading time. Students should read aloud during one-to-one tutoring. Tutors may use strategies

included in this section to listen to and assist with the reading process.

Discussing and Revisiting the Text

Engage all group members in sharing their responses to the book. Encourage them to listen and
respond to each other's thinking during the discussion.

B |nvite students to share their thinking about The Forever Tree.

B To encourage discussion, you may want to select from the following guestions/prompts or refer to
Prompting Guide, Part 2

= In this book, the writer tells about an oid tree that was special to people in Caneda. How did
the maple tree come to be called “the Forever Tree"?

= What are two ways that the Forever Tree continues to be useful?

= Tolk obowt the pictures in this book ond how they odd to the information in it. How did the
pictures help you understond whot hoppened to the tree gfter it fell? Choose a fovorite picture
in the book. Tell why you fike it and whaot it odds to the stony.

= What facts in the book were surprizing to you? What else would you like to know about the
Forever Tree?

* What is the big idea in this book? Find parts of the book thot help support this idea.
= What kind of book i= this? How do you know that this book is nonfiction, rother than fiction?

B Continue the discussion, guiding students toward the key understandings and the main messages of
the text. Some key understandings students may express:

= Prompting
Guide, Part 2
ol Refer to page 13 as
~1' needed

Supporting English Learners

SUpport students’ discussion of
the baok.

* Provide oral sentence frames
Tor students [e.q.. The tree
15 known @s the Forever Tree
becguse . The Forever Tree
Is SEUT ersefn because __ and
1

Thinking Within the Text Thinking Beyond the Text Thinking About the Text
* The Forever Tree in Toronto, Canada, was the * The storm that knocked down the Forever u The book is organized chronologically and
famous subject of a poem and song. Tree was very powerful.

# The old tree was blown down during a storm. *#* The tree was distinctive enouwgh to inspire a

# People in Toronto asked artists to create poem and then a song.
beautiful objects from the wood of the # Only selected artists received wood from
Forever Tree. the tree.

# Artists made the trunk of the tree inte a # The artists created both useful and artistic information in the text.
sculpture that depicts Canadian history. objects from the Forever Tree.

# The wood shavings from the tree became
bedding for zoo animals.

MESSAGES A tree can be put to good wse after it is no longer alive. & community can unite to find clever
solutions to a problem. Visual artists can help communities honor and remember things of value.
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has a beginning, a middle, and an end.
u The tithe has more than one meaning.

W The writer Uses common connectives to
clarify relationships between ideas.

u The photographs add to the ideas and

m The captions and sidebars complement the
body of the text



Discussing and Revisiting the Text section- is approached after the first full read of the text.
The bulk of the lesson time is spent digging deep into the text with the questions posed here.
The three-section diagram is provided to assist the tutor in focusing the discussion on key
elements discovered and explored during the reading part of the lesson. Tutors may notice a
deficiency in one or more of the sections. Sometimes, these questions feel difficult for the
student. It is ok to feel challenged because this is how the student grows! As reading
proficiency increases, the tutor eases off the conversation and encourages the student to lead
discussion about the text. The tutor should be looking for key understandings about the text
and encouraging students to discuss and expand on their own thinking. The “messages”
statement under the diagram is related to the theme of the text. See if the student can express
the problem and what they can learn and apply to their own life from what the characters
experienced in the book.

Teaching Point

Select a teaching point that will be most helpful to your group of readers. If it's appropriate, use the

suggestion below, which supports thinking about the text. ELEi"dTg:Et 1
L Refer to page 7
Analyzing: Related Ideas -_..—: - needepd 4
B A writer can present many focts in o nonfiction narrotive, but they all relate to o “big ideo” that the Promaotin
writer thinks is important. Talk with students about the big idea, or main message, in this book. Guidep F'asr]t 2
B 4z you look closely ot eoch section of the book, pou will notice that the writer uses certain words Refer to pages 39
and 40 as needed

to connect one idea to the next ideo. Words such os before, then, after, because, and so are like
stepping stones on o path. They comnect ideas ond help leod you to the big idea.

B Reread poge T, Find words that the writer used to conpect ideos in this section. The words so, but
before, and at last help connect the ideas on this poge. These words help you understond the steps
people took to honor and remember the Forever Tree.

Teaching Point- is included in the lesson plan to help the tutor spotlight an important point
associated with the book. This is something the tutor teaches rather than asking the student to
give input before teaching. Your teacher will be able to guide and support you.

Phonics/Letter and Word Work

Help the readers become more flexible with base words and suffixes.

Supporting English Leamers Take Apart Words with the Ending -er

SUppOrt STLGants’ Word Waork. ® Write the following words on the whiteboard: learner, pointer, speaker, reader.

T What do you natice about oil these words? & They oil have the some anding. | earner

CoTHT TETL FEE S AT ® Pgint to the word learner. What part in this word do you know? ® Cover up

A e the ending -er as students identify the base word fearn. Then, cover learn as PGII"ITE."
# MEKE Sure StUents students identify the ending -er. How daes the -er change the meoning of the

understand the meaning of g -er. range the meaning of |

gach word In the activity. word? & The ending -er meons "o person who does something.” Model using SPE ager

learn and learner in sentences.

|
® Repeat the process, using guiding guestions to help students take apart the reager
remaining words. Invite valunteers to use each word in 2 sentence.
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Phonics/Letter and Word Work- This section will concentrate on an interactive activity the
students will complete to learn more about how letters, word parts, and words work in
language. Students usually enjoy this section because they get to write in their journals,
interact with letters or cards, and discover word functions. It is important to stay on pace since

interactive activities can be lengthy. Using a timer may help with this.

Supporting English Learmers
Suppart students’ Independent

|/ Writing About Reading (Optional)

Independent Writing: Short Write
® Talk with students about the kinds

Ifyou choose to have the students write about what they have read, the following is an option.

writing. of things that the artists made from T | '|I ’_‘! |{‘ ||: 1{?

» Have students discuss the the wiood from the Forever Tree. Let’s L e ﬁll I(/'|r | ’{I A
Important Ideas in pairs look mt pages 10 and 1. Which of - . 5 -"'
befare snaring witn the these things is your favorite? Why? {T v Ill'n.l'z I; LATAN [T EE. E{'lp,
group.

* Provide oral sentence ® Turn to poge 13. What do you think ?(_’_,{NP\'{-' ¢ ol {1"*] LTI

frames for students [e.g.

My fovorite part of the story
I5 __ becouse __ [ would

about the sculpture made from the
tree trumk?

with  he ﬂLtT{-" The.

* Encourage students to use

make afnj ___ from the tree ® Talk with students about other [‘1'”1."; A .'-}lh"l,\l {4 '[Y“-"* Ke. f P L}ﬁ{{_
becouse . | think the things artists might have made from ) %
SCUiptine made from the . VO Ve, e ey
e e tha Fc\rEtl.ner Trge. 'r'l-fl‘lat would o IIlnI [:l,i F ._:'" U;@_ Ur-r Ores ey
0 make with a piece of wood from the -

Forever Trae? -l\l\( ee rJ,'..-,.iL .

thelr aral sentence frames
for thelr writing.

B [n the Reader's Notebook, write o
few sentences about something
you might make with wood from the
Forever Tree and why.

Writing About Reading- This section gives the student the opportunity to extend their
understanding by writing about what they have read in the book. Please encourage students to
use complete sentences with proper grammar, punctuation, capitalization, usage, and spelling.
Although this section says (Optional), the writing portion of the lesson is not optional for this
tutoring program. Students may struggle to provide enough details or write in complete
thoughts. Encourage the student to reread what they wrote when they finish. Does their
response answer the question(s) posed? Does the writing look right (left to right from line to
line), sound right (the writing should sound complete and conversational when reading), and
does it make sense (did the student use the correct words and sentence structure)? The
writing about reading section allows the student to apply and synthesize the concepts from the
text using comprehension. To accomplish this, here are some writing strategies for reference.

Composing a Written Message-

Composing a written message encourages the student to have ideas, formulate a message from the
reading, search for ways to record their message, monitor the production of their message (self-
checking and correcting) and reading the recording of their ideas on paper.
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Teaching a writer to compose “stories” (sentences) allows them to bring together ideas, a message of
their own about the text they’ve read, search for ways to record their message, monitor the
production of the message, and read what they recorded.

Composing a written message must be taught and does not come naturally to the reader. The process
includes teaching them to think about the ideas in their head, speak the ideas as words, and finally,
print and reread the message to make sure it sounds right and makes sense.

It is ok to create opportunities where you write about the things that interest the child at first. This
method is called ‘Roaming around the known’. Acting as a scribe who writes down your student’s
ideas and interests, and then encouraging the student to write allows the child to feel more in control
of the writing process. Once the child writes, reread the story so they can connect that from their own
ideas, stories can be created and messages can be written and read.

After about a week or two, the responsibility of composing and constructing a sentence or two shifts
to the student.

Moving into instruction: shift the responsibility for writing to the student-
Support the student by extending language knowledge-

e Speak and listen to the student’s responses

e Writing down phrases, stories, or messages you hear from the student

e Read what someone else has written and talk about what you see and what the student
notices about the writing.

The best way to encourage a child to compose a message is through conversation about the
topic. Through this conversation, the tutor can encourage the child to put thoughts into words,
answer questions, notice, and construct a sentence based on those words.

Simple to complex sentences- the tutor will encourage the student to say more through their writing.
When we ask the student, “what else can you add to that?” or “how can you say more about that
detail?” the student is prompted to expand on their thoughts in the form of writing. In the beginning,
a student’s written response might look like the sentence from Lesson 1. After some time and
practice, students will be able to expand and explain with even more detail.

Lesson number Student’s writing Student’s writing after some
discussion
Lesson 1 | love my family I love my family.
Lesson 15 | played outside with Jo. | played outside with Jo and did a
trick.
Lesson 32 Grandpa took us to the fire When Grandpa took us to the fire
station. station, we had a ride on the fire
truck.
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Lesson 65 | got a bee sting on my foot. Three days ago, | got a bee sting
on my foot when | was playing

outside.

Teaching how to Compose Writing-
Invite the child to compose a story following the prompts in the lesson plan.

First, talk with the child. Start a brief, genuine conversation about the topic/text. The child should
take the initiative with their thoughts, ideas, and noticings about the text. The tutor can guide this
with open-ended questions.

What did you notice from the book?

Elaborate a little on the child’s ideas. (Say a little more about it, or clarify their thinking)

Make only minimal changes through discussion.

Ask- What could you write about that?

iR W N e

Before writing begins, encourage the student to tell you what he wants to write.

This is not a time to correct grammar. The tutor should use the correct grammar with modeled input
so the appropriate model for the student is always provided. The tutor may annotate or take note of
what bothersome writing behaviors so that can be a teaching point later.

Over time you will notice the child becoming more competent with their composition skills. This will
be evident as the child moves from composing words in simple sentences then more complex
sentences. You will also notice a student writing faster with less help and constructing a more
interesting story. As this change occurs, the tutor will gradually provide less support to the writer.

Constructing a “story” during writing about reading

In early lessons, teacher contribution is high. The tutor or teacher will lead discussion, ask questions,
and even clarify. As time continues, the learner should begin to ask the questions, make reflections,
and lead discussions about the text. As this evolution occurs, the tutor judges whether the student
needs to try out a word before writing it. The tutor can encourage the writer to try it, or even give the
writer a challenging word to copy and include in their writing. The tutor should lift the challenge for
the student daily. This is where modeling of grammar, usage, punctuation, and capitalization are
expected to be practiced. Using some more complex vocabulary as part of the written response is
highly encouraged.

To reference Marie M. Clay, towards the end of a lesson series the child

e needs less teacher help on new words he must work out and incorporate for himself.
e Can write an increasing proportion of words independently
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e [s gaining more control of the spelling combinations of English vowels from both reading and
writing experiences, and
e Writes increasingly long and complex sentences, as if this were a challenge.

Finally, as instruction and practice continue, the child should have fluent control of these practical
aspects of story production and will be ready to blossom into producing stories of greater length and
quality.

;.l Assessment

Refer to the goals stated on page 1 of this lesson guide and make notes of behavioral evidence,

Prompting demonstrating that these goals were achieved.
Guide, Part 1 . . ) . .

E Refer to pages 11, ® Referto LE'.-'.E‘| M in The Fuunfc.'s & Pinnefl Literacy Continuwm and note the behaviors and

—_— 1217, and 18 as understandings the readers in the group control or need to control. Make notes about what the readers
needed learmed how to do and what they need to learn how to do next.

B lJse the Recording Form to take a reading record and assess an individual's processing on yesterday's
new book. You may want to select a student before or after the lesson, or at some other point in the
day, to code the record. After coding the reading, select an immediate teaching point that will ba
helpful to the particular reader.

Assessment- suggests reference to The Fountas and Pinnell Continuum. The teacher at your school
site will help you with this section.

WATCH A FULL LESSON

Now we will watch a full lesson called, “Life in the Redwood Forest” Level P. During this 25-minute
video, we will stop and discuss, as well as answer lingering questions about the guided reading
process. A note taking section is provided for you, as well as the full lesson plan following the note

taking section.
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Note taking page
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Bimok Life in che Reowaod
Forest
+ Life In the Redwood Forest, Level P Lewel B
Author  foanna Sons

Visit resources.fountasandplnnell.com
to downdoad onling resources to sUpport
this lesson, Inciuding:

+ Recording Form

Genre Konfiction/Exposiory

Series From Leaves o Trees
SETiaS

in the
Redwood
Forest

Think about the readers and the behaviors and UnﬂﬁmlﬂgEtﬂ natlce, taach for, I b
and support at Level P in The Fountas & Pinne iterocy Continuwm. Salect goals
that match the needs of your students. The following may be appropriate.

:.I Goals

Reading W Understand content-specitic Word Wark
® Sgarch far Infarmatkan In woros using 2 giossary [naniat, B Recognize and use the praf u-.
graphics. CNapy, decompase].

Writing About Reading

W Sglect and Iclude apgropriate
detalis when summarizing 3
section of the text

B Talk about ook features [tabia of
Contents, headings. Mustrations,
sldabars, map].

B |nfer the message In the Eext, that
all Iving things nead water, food,
and & place to Ive

B \Jze organizational toods and
taxt resoUrces to sagrcn for
Informatian.

B Take apart new wards.

B hotice punciuation and reflect It
with the voloe.

o
=
Q
)
Q
20
®
Q
Q.
>
Q

Analysis of Book Characteristics Life in the Redwood Forest, Level P

How The Book Works This expositary taxt axplalns haw and why the redwood farest trees ara Impostant to the
survival of diverse it formes. The book ks organized Intg five catagonies and Inclugas headings, sldebars, full-page

photographs with captions, small phatographs with labels, a map, bokd wocabulary wonds, and a3 ghossary.

Genre/Farm

B Descriptive language that s

B hdjectives with comparative

¥ Monfiction Impoetant to understanding endings [talker, smaiar]
place [The damg fog gets caught W Wiga range of contractions
"
Expositary In thlr branches as It passes
¥ Serles baak through the farest] lustrations
Text Structure B 4 ranga of graphics that add

B Book oivided Inta sactions

B Undertying structural pattems
|categarical, sascription, cause
and affect, proolem and salution,
question and answer]

Contemnt

B Content that goes beyand
students’ Immeadiate exparience
[redwood farest]

Themes and deas

B Daeger meaning appllcabla o
Impartant human prablems
and soclal 1ssues [enmvironment,
nabitats]

Language and Literary

Features

B Language used to shaow temporal
zaguence [guring, then]

Page | 22

Sentence Complexity

B ‘arlatlon In santence kength and
structure

B Some santences baginning with
phrases ar subardinate clauses
['W¥han tha leaves tecomposa,
theyy turn Inita sall.)

Vocabulary

B Some wonds parthoular o a
msdipline [habltat. chmate,
canopy]

B Kew wooabulary that requires
strategic action ta undarstand
[cimate, fungus, groves)

Words

B Verbs with inflectional endings
[takes, pa=sas, rotting)

Infarmation and support the
reaoars’ Interpredation of the text
[photographs with captions and
laials, map, diagrams).

Book and Print Features

W Captians that provide Imgartant
Infarmation

B Print plaoed In skdebars and
graphics that proside Important
Infarmation

B Title, tabde of contents, sidebar

W Glossary

¥ paripds, commas, question marks,
exClamation marks. quotatian
marks, and eligses

D 201 by Irene C. Fourtas and Gay Su Finned | from Foontes & Armet! Classroom ™. Portsmiouth, NH: Heinemann, Al ights reserved
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Supporting Engiish Learners.
Support studants'
understanding of concapts
and vocahulary.

= Maka sura studants
undarstand the concepts
of text foaturas, such =
sidebars.

= Explain the meaning af and
medel saying any unfamili
wiords, SuUch as comst,
coastal, range. flocr. and
shaler.

Prompting
Gulde, Part 1

Refer to pages 12
and 18 as needed

Supporting English Learners:
Support studants' wocabulary
acguisition and flusancy.

+ Damonstrate how to taka
wards agart to soiva
challenging words.

= Chack that studants
understand tha maaning af
tha words they sohve.

= Moozl reading text and
reflect the punctuatian with
yaur voice. Have skudents
repoat.
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Introducing the Text

Conslder the strengths and needs of your readers and the demands of the text as you craft tha
Introduction. The following bulleted [tems provide an example of one way to Introduce the book. The
Intraduction should be Interactive and should aliow time for students to respond (indicated by =)

B This nonfiction ook Is Bhag Lifa In tha Rachwood Forest. JE was wiitten Dy Joanng Soins. THe reswoads
e very bW treas. HOve youw ever seen trees this Eol?  Wihat gre you Binking oot those trees? This
boak [s part of the Leaves o Trees Series, If studants have read other boaks In tha serles, have them
share what they keamed.

B Ragd aloud “Awesome Redwaods™ on the back cover of the Dool. How oo you Enink JsanmT Solns feels
obout redwood trees? ® Wit fels yow know thot?

B Turm to poges 2 ond 3. The first section [s caliad “The Todest Trees.” On page 2, the writer colis thesa
trees “giont.~ The same poge ouges the baid wand abitat. Soy the wand habitat and clap it & Put
your finger under i, You con Jook wg bold words in the glossary. Look for habitat i the glossary on
page 16, What does habltat mean?

B 45 i many nanfichion boaks, Nustrobions, photograpns, and sidebars appear i ihis text. Look ol the
Wustration on page 2. Whot loeg does it show? # Now, read the sidebar on poge 3. in sidebors, writers
often provide extrd information that refotes to the text. Here, you can Jearm about trees that are
refabives of Coast Reowoods.

B Twn bo poges 4 ond 5. What does the map on page 4 show? 8 What do you notice i Ehe big phota on
page 57 @ The writer talls ps ragwood irees use molsture fram fog. What iether woud you expeact io
EnE'E'FI"':TI'I'.II'.rl'E word molsture? -FWDIWFEMMEWD'FHUE[UTEDHMQEJ.

B 0n pages & and 8, you read ohaut tie homes in the sky provided by redwoods. Loak ot the
phobogroph an page & Motice the phatos In the crcles. [se the Atheds b tell what plonts these
pictures show. ® These piants Grow on redwood irees!

B ook over page § and find the words in bokd print. The [Tst word 5 canopy. 5oy candpy.  The second
Word (5 decOmpase. Say ang cATp decompose. ® The wiiter 0gfinas [Nase Words on the page, 50
DTy careful oHtention G5 you remd the Words ond SeNtences aroLund therm. Where sise couid you find
dafinitions of thase wards?

W Mow, retivm to Ehe begianing and repd Lifa In the Redwood Forest. As pow recd, think abaut the
impartance of the redwend forests b ather farms of Ufa.

Reading the Text

Students will be reading silently, but you may want to sample the oral reading of a particular student
ar students.

B Tell students that they need to read the punciuation as they read. CRONGE your voice when you
see Hhe marks an the pege. Model reading alowd a page of the text. Then, prompt for reflecting
punctuation with the walce with Moke yowr voloe rend the punciuaion

B Frompt for E2King apart new wonds to 5oive tham. For examiple: Lok far 0 part thot can heip. Where
o you braok it? Reinforca with |1anguage such as ¥ou Aoked at tha ports.



Discussing and Revisiting the Text

Engage all group memibers In shiarng thelr respanses B the book. Encourage tham to listen and
respond to each othar's thinking during the sousslon.

B Inwite students to share thelr thinking abowt Lifa In ke Redwood Forast.

¥ To enCourage MSCUSSIan, you may want to sslect from the fallowing questions/prompts of refar to
Prompring Guide, Part 2:

+ Tolk obourt any New or swrpnising Mformation you found in this book

+ Raread poges 12 ong 13, Do you Aink the tite of this section fIts? Talk obout that.

= The writer uses wovds that show how she feels ohout redwood trees. Wnot ciues i the text on
page 14 teil you how she fieeis? Whot does the quihor want her remders to know?

* The writer soys that the sorgest remaining groves of onclent redwoods are protacted in specio
parks. Talk about why these frees showld be protected.

= We've said this book 5 nomficiion. Whnot mokes: i nonfiction?

¥ Continue the discussion. guiding students towand the kay understandings and the main messageas of
the taxt. Some key understandings students may Express:

—, Prompting
Gulde, Part 2
Refer to pages 21-22,
35, and 39-41 as
neader

Supparting English Learners.

Suppart studants' disoussian af
et

# Help studants by providing
an oral sentenca frama ta tall
naw infarmation, such as ! was
surprised ha leorn that .

* Hava stusants wusa ilustrations
or phatos bo suppart their
idaas.

Thinking Wrthin the Text Thinking Beyond the Text Thinking About the Text

# Redwoods are giant trees that are found # Redwnood farests form the basis of a m The writer organizes this text categorically,
natwrally along the wast coast of tha United COmplex Nt SN heAmNgs and SUPparting oetas.
EEIEEETT EhE e [T TR O EE # Al Iving things need food, wates, and a B The photographs and other taxt Teatures
EHLTOEE place i live. support and extend meaning.

# Redwoods prowide molstune, foad, and
shalter for anlmals and othesr plants.

& Even In death, redwood trees provide
homes and Tood for Iving redwoods and
ather plants and animats.

® Regwood forests ara profected In special
parks, such as Redwond Natkonal Park.

* Redwood forests are Interasting and
amazing places.

# Living things depend on ather Iving things

MESSAGES Zome [ving things can Decomea Nabitats that help othar fonms of lIfe surive. Just Ike humans,
ather ll¥ing things nesed water, food, and a place to Ive.

Teaching Point

Selact a teaching point that will be mast helpiul to your group of readers, IF IE's approprate, use the
suggestion below, which supports thinking within the text.

Searching for and Using Informatlon: Use Text Features and Graphics

B Monfichian banks often have spacio! feohires o make information ensy to find ond undarstand. Lika In
the Redwaod Forast begins with @ table of cantents that helps readers find infosmation guickly ang
emsily. Lonk ot the taale of contents. WHene wowld wou Joak i the boak (f you wonted to fearn obout
animals that moke ther homas In redwood treas?

¥ Some ofher feaiures ood information ond moke ideas cfedr. Look ot the map on poge £ Whaol ideg
dpes this expiain?

B The gigssory (V0 SUPDONts UNoarstonding. Have students select a bold word and guide them in
using the glassary to clarily meaning.

B Have students identlfy ather text featunas, such as captions and labals, and thedr purposes.

@ 2019 by Irene C. Fountas and Gay Su Finnell from Foontoes & Ainmet! Classroom ™. Portsmouth, NH: Heinemann, 41 righits reserved.
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B The writer uses text features such as
‘SKIEbars and disgrams to maxe Information
easlly accassibi,

for survival. m The glo=sary darlfies the meaning af
SCIentITiC terms.

Prompting
Gulde, Fart 1
Refer to page 7
as needed

- Prom
Gulde, Part 2
Refer ta pages
5-10 as needed



ofter o tnp. Have students
repaat each senbence.

# Uso simpie santonoas for

Supporting English Learners
Support shudants’ participati
in independant writing.

» Hofoeo studonts write,
have part rars discuss a
seiction. Prowvide an aral
serbence frame, swuch as
Croost Reawoods use
for water:

- Prompting
Gulde, Part 1
My RETET tD pages 7, 12

and 18 as needed

GRO231
Foungas & Pinnell

X LITERACY"

[ FOUNTAS b HHRELL CLASSAO0M
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Word Work

Help the readers become mare Mexdble with the preflx un-.

Recognize and Take Apart Words with the Prefix un-

W Writa the foliowing wands on the whiteooard: Lkind, Wipock, Wiopgy, Wrwrmg. What oo you noticoe
about all these words? & They aif fiave the prefls un- Defore the bese ward, A& prefly, o beqinning ward
port, can chonge the maoning of o word, What does ihe prefi un- mean? & THe prefix un- means “not”

W Lgt’s reqd the first word. Run your finger under the word wikind and read It with students. Then,
Cover tha prafi un-. Whot Is (e base word? & Whot ooes kind mean? & UNcover un-. Whot ooes
unking mean?

B Loak of the maxt ward and read IT with me. Repeat the procedura with
the remaining words.

WP

\H‘L\'ﬂmﬂﬂj

|l Writing About Reading (Optional)

If you choose ko have the students write abaut what thay hava read, the follswing IS an option,

Independent Writing: Summarizing
¥ Ta hedp the students practice summanizing the main idea In & nonfickian book, start by having them
important Information from the section.

choose @ sectlon to write abaut.
K{M N M okers
Then surmmarize the iformation in @ , .
EECE A fedwoods con mafe rain.
B Have woluntesrs read thelr summany I"rl'llif" smalkr P'la,ﬁi":}.

santances aloud. -r
?‘tj‘{j help arimals.

W Affer yow've Cosen @ sechion, wiite the
NEaCInG an o new page in the Readers
MNotabook Befow Eha Neowig. wiite the

.
Dedioed Frees help other plonts

ond gnireels Survive.

:.I Assessment

Refer to the goals stated on page 1 of this lesson guide and make nates of behavioral evidence,
demanstrating that these goals were achleved.

W Reder to Level P in The Fountas & Pinney Litarocy Continuum and nate the behavkors and
unsarstandings the readars In the group contnal ar need ta control. Make notes about what the reasers
laarmed how to oo and what they negd to laarm naow D 0o naxt.

W Usa the Recording Form to take 3 reading record and assess an Individual’s processing on yestenday’s
new baak. Yau may want to selact a student before or aftar the lesson, ar at some athar FH:.““'I the
day, to Coda the recoed. After coding the reading, select an Immediata teaching point that would be
hedpful ta the particular reades,

12 2019 bry Iren C. Foungas and Gay Su Finnell from Fowtos & Rinnel Cossroom ™. Forlsmewth, HH: Heinemann. &) rights reseried,



Assessment

= A team of educators will conduct pre-assessments of the child’s strengths and needs in literacy
learning with phonological awareness, phonics, vocabulary, comprehension, and fluency.

= Using the information gathered from the assessments, the tutor will plan individual literacy
tutoring for the child using the materials provided.

= Ateam of educators will conduct post-assessments of the child’s progress in literacy learning
with phonological awareness, phonics, vocabulary, comprehension, and fluency.

READING RECORDS

What is a reading record?

A reading record, sometimes called a running record, is an assessment that provides a measure of
continual reading progress. It provides information about reading behaviors, comprehension, and

words in isolation.
Purpose

The purpose of a reading record is to collect information that will inform you of the next steps in
tutoring a student. When the information taken from a reading record is used to determine the child’s

need, the tutor can advance the effectiveness of the reading time.

For this program, reading records are taken 2 times weekly (every other day) to capture the progress

of the reader and inform the tutor.
Process and Coding of a Reading Record

A reading record is intended to be given after the child has read through the text at least once. The
student should be familiar with the words, phrases, elements, and concepts of the lesson. “This seen
text will provide evidence of how the reader is bringing different processes and knowledge together.”
(Clay, 2019). When sitting down with your student for a reading record assessment, the tutor will

code the text in the following way.
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Accurate reading

S

v JS J
One morning, Bertha heard strange sounds.
v o J oy
The sounds were very, very loud.

Error (substitution) One morning, Bertha ,6heard strange sounds.
v are S v v
The sounds were very, very loud.

Error (omission)
One morning, Bertha heard strange sounds.
v J J Y
The sounds were very, very loud.

Error (insertion) 4 o S V4 f f
One morning, Bertha heard strange sounds.

J fﬁﬂ\\yf s

The sounds were[\very, very loud.

e A check mark symbol will show that the student can read the word accurately.

e Aslash mark placed through the word shows that the student made an error in reading the

word.

e |If a substitution is made (the reader says a different word than what is written), write the word

above.

e Accurate rereading of a word or phrase IS NOT an error. If the student reads with an error,

then goes back on their own to read it again and read the word or phrase accurately, this is

not counted as an error.

The Lead Teacher will assist tutors with interpreting the reading record and determining next steps
(goals) for the student. Teachers can refer to The Fountas and Pinnell Literacy Continuum section

titled, “Guided Reading” in the parts called, “Readers at level .
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Below is an example of what the reading record will look like after you mark on it based on the
student’s reading. Notice the tutor had time to write the word “tornado” over the word “Toronto”.
There are 2 other errors from page 3. The tutor either did not have time to write the word error, or

the student did not attempt a word.

Now that you are more familiar with the purpose and process of a reading record, we will look at
reading record analysis. To analyze a student’s reading behaviors on a reading record, you will first

score the record based on number of errors.

5C

Page Start Time min. SeC. The Forewer Tree  Level M, RW: 241 E |5SC

v v
?m\f jumb Enn tormado 0
was 5urm'g.r 1'I.I ht in [ﬂﬂ 1
0
j(\/l jund med lig mng
0

it te sky, and e wind bew

ble Then
f}ZSHI 0

3 1\4_' spbng w\éd hgd kn}ﬁed b(e
\{ :;k(ple \{ c‘r/ i/

begause this hés \é ordinary ftree. g
This \/ h/ fai}éus o

A

L8]

Accuracy Rate- When analyzing the student reading from the reading record, the tutor will
concentrate on two areas. First, mark accuracy (number of errors in top row, percentage of accurate
words read in bottom row). As you see here, the student’s accuracy was 98% since they read between

4 and 6 errors in all. The text would prove too difficult if the accuracy was 95% or below. This would
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mean that the student had too many errors for this text level. If a student reads below 95% accuracy,
this text is too difficult and will affect comprehension (a student’s understanding about what they

read).

Fluency Score- When analyzing the fluency score, read the descriptions provided on the reading

record. To help, we can analyze fluency like this:

0 | The student is not able to read the text. The
student may have to decode or guess words

one at a time.

1 | The student needs a lot of help with this text.
The student may sound robotic and may pause
a lot to figure out words. Reading is not

smooth.

2 | The student needs a little bit of help with a
few words and is expressive. The reading is

generally smooth.

3 | The student needs no help and sounds great

during reading.
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— Errors

14 or 1n-13 | 9-10 | 7-8 Fh 2-3 0-1
more

2
ol1l=1
i Rate

below
9500 960 97% 98% 9904 100%
— *\/y

Fluency Score

0 G) 3 Fluency Scoring Key

0 Reads primarily word-by-word with oocasional but infrequent or inappropriate phrasing;
no smooth or expressive interpretation, imegular pausing, and no attention o author's
meaning of puncluation; no stress or inappropriate stress, and show rate.

1 Reads primarily in two-word phrases with some three- and four-word groups and some
word-by-word reading; almast no smooth, expressive interpretation or pausing guided
by author's meaning and punctuation; almost no stress or inappropriate stress, with slow
rate most of the time.

2 Reads primarily in three- or four-word phrase groups; some smooth, expressive
interpretation and pausing guided by author's meaning and punctuation; mostly
appropriate stress and rate with some slowdowns.

3 Reads primarily in larger, meaningful phrases or word groups; mostly smooth,
expressive interpretation and pausing guided by author's meaning and punctuation;
appropriate stress and rate with only a few slowdowns.

— Reading Rate
2 (optiona)

End Time

Start Time SEC.
Total Time _ SBC
Total Seconds
Words Per Minute (WPM)
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READING RECORD TUTORIAL: CODING ORAL READING BEHAVIORS

Watch the video “Accurate Reading”. Use the printed script on the next 2 pages to code the reading.

Page - Start Time min. SEC. The Noisy Neighbors  Level K, RW: 253 | E [SC
M{S|V|M|S|V

2 One morning, Bertha heard strange sounds.
The sounds were very, very loud.
RAT-A-TAT-TAT! RAT-A-TAT-TAT!

A woodpecker swooped down to Bertha's nest.
“Hi, I'm Louise. I'm your new neighbor,” the

woodpecker said.

3 “Hello,” said Bertha. “Must you tap so loudly?”
“I'm getting my breakfast,” Louise said. “That's
how | do it"

“It's just that this neighborhood has always been

so quiet,” said Bertha.

Subtotal

Fouritas & Pinnell Classroom, Guided Reading
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Part One: Oral Reading continued

Sources of Information Used

E SC
Page| Text E |sC

M|s | V|M|S|V

4 JAY-JAY! JAY-JAY!

A blue jay flew over to Bertha's nest.
“My name is Stan. I'm your new
neighbor,” the blue jay said.

Bertha said, “Hello. Why are you calling
out so loudly?”

“I'm just letting my friends know about

my new home,” Stan said.

Now, watch the video “Substitutions”. Use the printed script on the next 2 pages to code the reading.

6 “My neighborhood is so noisy

now,” Bertha said to herself.

“I like a mnice, quiet neighborhood.”

Bertha flew away from her nest. She wanted

to think some more. She did some of her best

thinking in the air.

8 Suddenly Bertha heard a loud tapping sound.
Oh no! Was that Louise the woodpecker
tapping again?

Bertha looked down and saw a man tapping a

nail into a tree. Then the man hung something

on the nail. 1t was a birdhouse!

Subtotal
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Page| Text

5C

9 Bertha flew down for

The birdhouse had walls

d C

loser look.

and a roof to keep out

End Time min.

the rain. It had a large, round door and a twig
out front where Bertha could perch. Best of all,
there were no noisy neighbors.

10 “I'll move right in,” thought Bertha. And she did.
Bertha liked everything about her new home. But
best of all, she liked that it was quiet.

Subtotal
sec. Total
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Watch the video, “Omissions and Insertions”. Use the printed script on the next 2 pages to code the

reading.
E SC
Page - Start Time min. Sec. The Noisy Neighbors — Level K, RW:253 | E |SC
mis|vim|s|v
2 One morning, Bertha heard strange sounds.

The sounds were very, very loud.
RAT-A-TAT-TAT! RAT-A-TAT-TAT!

A woodpecker swooped down to Bertha's nest.
“Hi, I'm Louise. I'm your new neighbor,” the

woodpecker said.

3 “Hello,” said Bertha. “Must you tap so loudly?”
“I'm getting my breakfast,” Louise said. “That's
how 1| do it"

“It's just that this neighborhood has always been

so quiet” said Bertha.

Subtotal

Fouritas & Pinnell Classroom, Guided Reading
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Page| ~ StartTime  min. sec. The Noisy Neighbors  Level K, RW: 253

2 One morning, Bertha heard strange sounds.
The sounds were very, very loud.
RAT-A-TAT-TAT! RAT-A-TAT-TAT!

A woodpecker swooped down to Bertha's nest.
“Hi, I'm Louise. I'm your new neighbor,” the

woodpecker said.

3 “Hello,” said Bertha. “Must you tap so loudly?”
“I'm getting my breakfast,” Louise said. “That's
how 1 do it"

“It's just that this neighborhood has always been

so quiet,” said Bertha.

Subtotal

Fountas & Pinnell Classroom, Guided Reading
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Part One: Oral Reading continued

Sources of information Used
E SC
MIS|VIM|S|V

Page| Text E |SC

4 JAY-JAY! JAY-JAY!

A blue jay flew over to Bertha's nest.
"My name is Stan. I'm your new
neighbor,” the blue jay said.

Bertha said, “Hello. Why are you calling
out so loudly?”

“I'm just letting my friends know about

my new home,” Stan said.

In the tutoring program, you will mark errors (substitutions), and accurate reading. All other problems
that may arise during the reading process will not be counted as errors. Tutors can refer to Coding
and Scoring Errors At-A-Glance as a reference.

e Any time a student goes back to a word or phrase and successfully corrects it, the word or
phrase is not an error. (Self-Correction)

e Repetition of a word or phrase is not considered an error. (Repetition)

e Leaving a word out or adding a word that is not in the reading (teachers call this addition) IS
considered an error unless the student corrects their omission without being asked to.
(Omission or insertion)

e Saying the wrong word without self-correcting the word IS considered an error.

e If areader skips a whole line or page of words, the words are not counted as an error. Instead,
subtract the number of words skipped from the total number of words the reader is expected
to read, and calculate your accuracy rate. Your site teacher can help with this process.
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Index:

Coding and Scoring Errors At-A-Glance

after "You try it"

Behavior What Reader Does | How to Code Example How to Score
Accurate Reads words Do not mark or place A A i Noermor
Reading comectly check (+) above word Il show you
Substitution Gives an incorrect Write the substituted one Substitution, not corrected 1 ermor
response word above the word awn :
Multiple Makes several Write each substitution in throw | through Multiple substitutions of the same word, 1 error for each
Substitutions | attempts ata word sequence zbove the word thought not corrected . incorrect word in text
play | place | sc Multiple substitutions, self-corrected (SC) No error; 15C
plan :
fish | wolf Multiple misreadings of names and 1 eror firsttime
4‘—+ Proper nouns : missed; no errors
% : after that
[ will Il Misreading contractions (reads contraction 1 eror each time
Il I will as two words or two words as contraction) :
Self-correction | Corrects 2 previous | Write the error over the our SC No error; 15C
error word, followed by SC and :
Insertion Adds a word thatis | Write in the inserted kg 1 error per word
notin the text word using a caret AN : inserted
Omission Gives no response to | Place a dash (-) above _ Skipping a word : 1 eror per word
fishing Skipping a line i 1ermor perword
Repetition Reads same word Write R after the word v/ E No error
again all :
Repeated Reads the same Writes R for fist repetition, S B3 No error
Repetitions word more than then write a number for —
once additional repetitions =
Told Child doesn't Write T after the word or | A | | : 1error
attempt a word even | the'f :
p more | IY [T
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How to Measure Comprehension Conversations from The Running Record Levels A-K

Within the Text

Beyond and About the Text

Proficient

For Fiction
« Levels A-D: Communicates all the important events in the story.

Levels E-K: Communicates most of the important events in the story,
including the problem, solution, and characters.

For Nonfiction
+ Levels A-Dv Communicates all the important ideas and information
explicitly stated in the text.

Levels E-K: Communicates most of the important ideas and information
explicitly stated in the text, including steps in a process or events in order
when appropriate

No teaching & needed to help the student think within the text of this level

For Fiction and Nonfiction

+ Levels A-D: Consistently makes inferences about meaning based on the
illustrations and/or text and provides evidence.

Levels E-K: Consistently makes inferences about meaning based on the text
and illustrations (induding setting and characters for fiction) and provides
evidence.

+ Consistently makes connections between the content and persanal
experiences or other texts,

Mo teaching is needed fo fiefo e student think beyond and about the fext at s fevel

Approaching Proficiency

For Fiction
« Levels A-D: Communicates many of the important events in the story.

Levels E-K: Communicates many of the important events in the story,
including the problem, solution, and characters.

For Nonfiction

+ Levels A-D: Communicates many of the important ideas and much of
the information explicitly stated in the text.

Levels E-K: Communicates many of the important ideas and much of the
information explicitly stated in the text, including steps in a process or
gvents in order when appropriate.

Some teaching & needed 1o help the stident think within the teet of fis kel

For Fiction and Nonfiction

» Levels A-D: Makes some inferences about meaning based on the illustrations
andfor _ _
text and provides evidence.

Levels E-K: Makes some inferences about meaning based on the text and
illustrations {including setting and characters for fiction) and provides
evidence.

+ Makes some connections between the content and personal expeniences or
other texts.

Some teaching & needed to help the student tink beyand and aboed the fext at this fewel

For Fiction
« Levels A-D: Communicates a few of the important events in the story.

Levels E-K: Communicates a few of the impaortant events in the story,
including the problem, solution, and characters.

For Fiction and Nonfiction

» Levels A-D: Makes a few inferences about meaning based on the illusirations
and/or text and provides some evidence.

Levels E-K: Makes a few inferences about meaning based on the text and

Teaching will be successful only if accuracy meets the criterion and the scare for
Hhinking beyond and abow! the text 5 0 3.

E For Noafiction gﬁateﬁns (including setting and characters for fiction) and provides some
= |+ Levels A-D: Communicates a few of the important ideas and information ' _ _
E explicitly stated in the text. « Makes a few connections between the content and personal experiences
- Levels E-- Communicates a few of the important ideas and information or other texts.
i explicitly stated in the text, including steps in a process or events in order
when appropriate.
-l
Intensive teaching is needed o help the student think within the fext af this Intensive feaching is meeded to help the student think beyond and about the text
level. Teaching will be successful only if accuracy meefs the criterion and the ot ths leved. Teaching will be successfil only if accuracy meets the crterion and the
score for thinking beyond and about the tex! i aof least a 2. seore for Hhinking within the text i of keast o 2
For Fiction For Fiction and Nonfiction
« Does not communicate the important events in the story. + Levels A-D: Does not make inferences about meaning based on the
- ) illustrations and'or text.
s | For Nonfiction ) ) ) ) ) - Levels E-K: Does not make inferences about meaning based on the text and
= |+ Doesnot communicate the important ideas and information explicitly illustrations.
'E stated in the text. . .
- « Does not make connections between the content and personal expenences or
; other texts.

Teaching will be suceessfil anly if accuracy meets the criteron and the score for
thindkimg weithin fhe text & a 3.
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Rubric for Scoring the Comprehension Conversation in Levels L-Z

Use this rubec in conjunclion with the reconding formm for exch book in order o defermine o student’s comprehension score.
Far further deails regarding the behaviors in this rubric. see The fountar & Pinrell Literacy Continunon (Founas & Finnell, Heinemann 2017).

» Levels L-N: Communicates most of the important ideas and
information explicithy stated in the tewd, induding steps in a
process of events in order when appropriate.

= Lewels O-2: Comimunicates the important ideas and informatian
esplicitly stated in the teat in the form of 8 well-organized sumimany.

desper messages of the texd.

« Consstently makes cannections betwesn
tihe congeni and personal espetiences o
odher tesxts.

Score ‘Within the Text Beyond the Text About the Text
For Fiction For Fiction and Nenfiction Faor Fiction and Noafiction
= Levels L-N: Communacates most of the important events in the = Consstently makes inferences = Identifies the genre of the text by noting
story, including the problem, solulon, and characters. aboart meaning based on the text many of the characteristics of the genre as
« Levels 0-T: Commisnicates the important ideas and events in the and illustrtions (including setting, they appear in the book.
form of 3 well-organized ssmmary that indudss the key story characters, themes, writer's purposel, |« Demansirates the ability to think analytically
elements (setting, characters, peoblem, resclution). and provides evidence. ahout the text by wsing academic language
- For Nonfiction = Demonstrates dear understanding of the | 1o describe many of its significant feabures

(structure or organization, craft elements as
appropriate, graphics).

= Siafes an opinion about aspects of the
text ez, writer's craff) and justifies it with
evidence from the text

Approaching Proficiency

erdomogond s A o Fed | SR U T YETORI 0 SRS MEAPT) PR SERINGS T B b BOOE TR LIOE 3

Mg Bechcloinng 5 Aeeded 80 felp the stiderd Mank sininor e bl of this N tecchnig i reeded to fefp the stident o Feachiing & nesded 1o heje e Studsal thint
level thirak by the faaf af tis level afwut e beod ot B vl
For Fiction For Fiction and Manfiction Far Fiction and Monfiction

= Levels L-N: Communicates many of the important events in the
story, incduding the prablem, solulon, and charaders.

= Leweks (-2 Comimunicales most of the important ideas and events
in the form of a wel-organized summary that inchudes most of the
ke story elesnents (setting, characters, problem, resolution).

For Monfiction

» Levels L-N: Communicates many of the important ideas and
information explictly stated in the tewxd, induding steps in a
process of events in order when appropriaie.

= Levels O-I: Commumicates mast of the important ideas and
information explicthy stated in the text in the form of a well-
oganized sammary.

Sarme feaching © neaded o halp fe St thint nahin the ler of thi

= Ciften makes inferences about meaning
based an the text and illustrations
{induding setting, characters, themes,
wiriber's pur and prowides evidence.

« Demionstrates iatu.lamrr,'
understanding of mast of the desper
messages af the text.

« Makes come connections between the
cantent and personal expeniences or
oiher fexis.

Same begohing & nceded o holp e shident

= identifies the genre of the bext by noting
some of the charactenstics of the genre as
they appear in the boak.

= Demarsirates the atality 1o think analytically
anout the tet by using academic lan
mdmwmiﬁﬂmﬁaﬂmwﬁig
(struchwe or organization, craff dements as
approgeiate, graphics).

= %abes an opinion about Epedts of the et
(g, wimiier's oraft) that is partialy justified
wiith evidence from the test.

Sovne tedoiing & nesded to help the student

Limited Proficiency

evel thirak Beyitie! the el df D deved miak afod i b af ths leval

For Fiction For Fiction and Nanfiction For Fiction and Noafiction

» Lesveds -0 Communicates a few of the impomant events inthe story, | = Makes some inferences about = Idemtifiess the genre of the test, but does not
including the peoblem, solution, and charaters. based an the text and illustations nate any of the characteristics of te genre &
« Lewels 0-F: Communicales some of the importznt ideas and events tln_w-@nsmcmﬂme& they appear in the book.
mdﬂgmnfﬂtekqlmehHM{m%dmmm wriber's pur and provides some = Demorstrates the ablity to think anaiyticaly
resoluticn], but does not prowde 2 well-crgan evidente. bt the tet by wsing academic anguage

For Nonfiction = Demanstrates imited understanding of to destribe ane of its sgnificant features

 Levels - Communicates a few of the important ideas and some of e deeper messages of the text. | (suciure or organization, craft elements &
information esplicithy stated in the text, induding steps ina = Makes a few connecbons between the appeopriate, graphicsh
process of events in order when appropriate. cantent and personal expeniences or = Saates an opinian about spedts of the fex

» Lewels O-L: Comimumnicates some of the important ideas and
information esplicithy stated in the text, but does not provide
a well-arganized summary (oo provides a list of information,
mentioning same escential facs bat keaving out others).

Anderrve deaching 5 needid o halp the stoadend thonk st e Seel ol

this feval. Tegching mall Be sovcessil andy & oveoeddy meens fe anfaonn
andd the soores for thmking bepond and about Be lent indal of least 1.

other texts.

Irtevene deachig 1 needid b belp the
sdaictoy ik by e et a2 ghis foval
Teaehirg waill e sucreschul ey i doconacy
fneary M crifesan and Hhe sooves for thimking
wwithive drec afoint the bext dndal of least 3.

{2z, vamiter's oradf) Mtﬁﬂnﬂﬂﬂi‘.‘ltl‘ﬂl
evidence from the fext

Infensive feacfng & nesded foheln the shudenf
fhunk aboot M fext ar this level Tedding mall be
surressful oy ff aocoracy mees the crilenon
dand e sraves for thinking methin drd beyond
e det et o st 3

For Fiction

= Lesieds L-ME Dioes not comiminicate the important events in the sty

« Levels 0-I: Does not commimicate the important ideas or
evenis im an organized way (or provides a retelling with many
Lanim detaik} lesving out maost of the key story elements
(setting, characters, probilem, resclution).

For Nonfiction

« Levels L-N: Does not communicate the important ideas and
information esplicithy stated in the text.

» Levels 0-L: Dioes mot commanicate the imporiant ideas or
information explicithy stated in the text in an organized

:Thu‘ermyhealﬂﬁitalharﬂrepeﬂim} = -

Teaching el he successfud aaly if accmacy meals Hhe cnenoa oad the
arves fov Hivakeng beyond and aboul the fesf fofal af kedst 4

For Fiction and Manfiction

« Does not make inferenges abodn
meaning based on the text and
illustrations.

» Linable to demorstrate understanding of
the deeper messages of the text

« Does not make connedtions betwesen

tihe congeni and personal espetiences o
oifher texts.

Tedehirg il e sucressul ey f doceracy
rneely i crifesan and the sooves for thimbking
ity dvec! afout M St iodal of least 4.

For Fiction and Noafiction

= Dioes not identify the of the et or note
aqﬂﬂmdmﬂeﬁimfeﬂugemeam
ppear in the book.

= Dioes not demionstrate the abiliby i think
analytically about the ted

= Dioes nod stae an opinidn about aspects of the
fed (2.0 wariter s o).

Tedohng mall be weresaf andy f acoedoy
et ghe crikenan ovd e soores ko fimkmg
AT el Betniaf (e Raar Foraf o Jedsr 4
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RESOURCES

Fountas, I. C., & Pinnell, G. S. (2016). Fountas and Pinnell Benchmark Assessment System 1: Grades
K-3 (2" ed.). Portsmouth, NH: Heinemann.

Nicholson, C. L., & Slosson, R. (2008). Slosson Oral Reading Test (Revised 3rd ed.). East Aurora, NY:
Slosson Educational Publications.

Clay, M.M. (2019). An Observation Survey of Early Literacy Achievement (4™ ed.). Auckland, New
Zealand: Global Education Systems, [GES] Ltd.
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Tabetha Cox- Director of Tutoring
Mary Ann Clark- Academic Program Support
Kathi Hart- Academic Program Support

Ann Peterson- Academic Program Support

Board Members
Ellen A. Wiss — Co-Founder, Chair
Vanessa Tussey — Co-Founder
Susan D. Brandenburg — Secretary
Charlene Landen — Treasurer
Greg Burton
Lakesha Burton
Roxie Garcia-Marcus
Moné Holder
Dr. Rudy F. Jamison, Jr.
Jodie Leach
Carmen North
LaKeisha Wells-Palmer

Erica Willie



	Purpose of Manual
	Organization of this Manual
	Program Description
	READ USA contacts
	Collaborations
	Instructional Guidelines
	Lesson Framework

	Curriculum
	What Does a Full lesson folder look like?
	Lessons UP-CLOSE
	Watch a full lesson
	Assessment

	Reading Records
	Reading Record Tutorial: Coding Oral Reading Behaviors
	Resources

